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Introduction 
 
The Instructional Framework for Secondary Schools supports teachers of all disciplines 
in designing personalized instruction by setting a district-wide vision for teaching and 
learning and establishing a common language to use as we work towards achieving our 
goals. While our vision is the same, the ways in which we attain it can and should vary 
from classroom to classroom and school to school, in response to students’ strengths, 
needs, and interests. Although teachers are encouraged to use their knowledge of 
content, pedagogy, and adolescent development to design customized instruction for 
their students, so many instructional styles can make effective collegial conversations 
challenging. This document provides the common language for these conversations, 
facilitating ongoing dialogue among teachers, administrators, and district office 
personnel as we plan effective instruction, give and receive feedback, and utilize data to 
monitor student achievement. 
 
The Instructional Framework for Secondary Schools begins with the visions of 
Cabarrus County Schools and the department of Curriculum and Instruction. The 
second section unpacks the common instructional language of the district by providing a 
graphic representation of instruction in all classes and detailing a common definition 
and individual instructional “look-fors” (based on the North Carolina Educator 
Evaluation System) for rigor, engagement, and literacy. The final portion provides 
descriptions of best practices in combining rigor, engagement, and literacy in whole 
group, small group, and individual instructional settings. 
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I. Vision, Mission, and Beliefs 
	  

Cabarrus County Schools 
 

Our Vision: 
• To produce globally competitive lifelong learners through rigorous and relevant 

curriculum taught by highly prepared visionary leaders who recognize the 
importance of engaging a diverse body of learners. 

• To provide 21st Century resources through responsible and efficient use of funding. 
• To ensure success for all students in safe, inviting, and healthy learning 

communities by building upon a foundation of stakeholder support and 
caring/respectful relationships. 

 
Our Mission: 
We will value, teach, and empower each student in a culture of educational excellence. 
 
Our Beliefs: 
We believe in… 
• educating the whole child 
• personalized educational approaches for each child. 
• caring and respectful relationships. 
• safe, motivating, and inviting learning environments. 
• integrity and honesty. 
• parent and community partnerships. 
• fiscal responsibility and efficient operations. 
• data-driven decisions. 
• achieving success and educational excellence. 
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CCS Curriculum and Instruction 
 

Our Vision: 
Every teacher highly effective… 
Every student cognitively engaged… 
 
Our Mission: 
The Curriculum and Instruction leadership team will empower and equip educators to 
effectively engage and challenge all students by providing effective professional 
development, coaching support, and modeling.  

 
In 2010, Cabarrus County Schools developed a visionary plan to continue the 
development of a cutting edge, 21st Century school system. The process began with the 
implementation of Professional Learning Communities (PLCs) in every school. 
 
In 2012, CCS focused their work on writing a guaranteed, viable, and coherent 
curriculum based on the Common Core State Standards and the North Carolina 
Essential Standards. 
 
Beginning in 2014, CCS embraced the concept of personalization in education. The 
goal is to provide each student with a personalized educational experience using various 
digital tools to help foster engaging and rigorous instructional practices, and 
differentiated classroom instruction. These three initiatives are an ongoing process for 
CCS and are at the heart of our mission and vision statements. The Common 
Instructional Framework is a reference for these initiatives and processes. 
 
On the following page is a graphic representation of the Instructional Framework. The 
graphic portrays the belief that personalization is the umbrella under which we instruct 
and teach. The classroom settings of whole group, small group, and individual 
instruction provide the arena in which teachers facilitate engaging and rigorous lessons. 
Each topic is explained and discussed in detail in this framework.  
  

2010	  Professional	  Learning	  Communities	  

Dufours’	  Framework	  
Every	  content	  every	  week	  
Common	  Formative	  
Assessments	  
	  

2012	  Guaranteed	  Curriculum	  

Understanding	  by	  Design	  
Classroom	  Walkthroughs	  
Student	  Engagement	  
Rigor	  
Workshop	  Model	  
Standards	  Based	  
Instruction	  

2014	  Personalization	  

Blended	  Learning	  
Digital	  Content	  
Mastery	  Learning	  
Adaptive	  Technology	  
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II. Common Instructional Language 

Personalization Graphic 

Setting Whole 
Group  

Small 
Group 

Individual 
Work 

RIGOR ENGAGEMENT 

DIGITAL CONTENT & TOOLS 

LITERACY 

Understanding By Design 
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Rigor 
How do we define rigor? 
CCS defines rigor as academically, intellectually, and personally challenging learning experiences that provide 
students with opportunities to think critically and question the world around them. 
 
What does rigorous instruction “look” like in all disciplines? 
 
NCEES Developing Proficient Accomplished Distinguished 
IIc   Encourages and values 

contributions of students, 
regardless of background or 
ability. 

 

IIIa  Understands the NCSCOS and 
uses it in preparation of lesson 
plans, and applies strategies to 
make the curriculum rigorous and 
relevant. 

Develops and applies strategies 
based on the NCSCOS and 
standards developed by 
professional organizations to 
make the curriculum balanced, 
rigorous, and relevant. 

 

IIIc   Integrates global awareness 
activities throughout lesson plans 
and classroom instructional 
practices. 

 

IIId Identifies relationships between 
the NCSCOS and life in the 21st 
Century. 

Identifies relationships between 
the core content and 21st Century 
content. 

Integrates core content and 21st 
Century content throughout lesson 
plans and classroom instructional 
practices. 

Deepens students’ understandings 
of 21st Century skills and helps 
them make their own connections 
and develop new skills. 

IVa Understands developmental levels 
of students and recognizes the 
need to differentiate instruction. 

Understands developmental levels 
of students and appropriately 
differentiates instruction. 
 
Assesses resources needed to 
address strengths and weaknesses 
of students. 

Identifies appropriate 
developmental levels of students 
and consistently and appropriately 
differentiates instruction. 
 
Reviews and uses alternative 
resources or adapts existing 
resources to take advantage of 
student strengths or address 
weaknesses. 

Stays abreast of current research 
about student learning and 
emerging resources and 
encourages the school to adopt or 
adapt them for the benefit of all 
students. 

IVc Demonstrates awareness of the 
variety of methods and materials 
necessary to meet the needs of all 
students. 

Demonstrates awareness or use of 
appropriate methods and materials 
necessary to meet the needs of all 
students. 

Ensures the success of all students 
through the selection and 
utilization of appropriate methods 
and materials. 

Stays abreast of emerging 
research areas and new and 
innovative materials and 
incorporates them into lesson 
plans and instructional strategies.  

IVd    Provides evidence of student 
engagement in higher level 
thinking skills through the 
integration of technology. 

IVe Understands the importance of 
developing students’ critical 
thinking and problem-solving 
skills. 

Demonstrates knowledge of the 
processes needed to support 
students in acquiring critical 
thinking skills and problem-
solving skills. 

Teaches students processes 
needed to: 
• Think creatively and 

critically, 
• develop and test innovative 

ideas, 
• synthesize knowledge, 
• draw conclusions, 
• exercise and communicate 

sound reasoning, 
• understand connections, 
• make complex choices, and  
• frame, analyze, and solve 

problems. 

 

IVh   Provides opportunities for 
students to assess themselves and 
others. 

Teaches students and encourages 
them to use peer and self-
assessment feedback to assess 
their own learning. 

Vc Is knowledgeable of current 
research-based approaches to 
teaching and learning. 

Considers and uses a variety of 
research-based approaches to 
improve teaching and learning. 

Actively investigates and 
considers alternative, research-
based approaches to improve 
teaching and learning and uses 
such approaches appropriately. 

Adapts professional practice 
based on data and evaluates 
impact on student learning. 
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Engagement 
How do we define engagement? 
CCS defines engagement as the degree to which students demonstrate attention curiosity, interest, optimism, 
and passion while learning/being taught. 
 
What does engaging instruction “look” like in all disciplines? 
 
NCEES Developing Proficient Accomplished Distinguished 
Ia   Creates a classroom culture that 

empowers students to collaborate. 
 

Encourages students to take 
responsibility for the own 
learning.  
 
Empowers and encourages 
students to create and maintain a 
safe and supportive school and 
community environment. 

IIa Appreciates and understands the 
need to establish nurturing 
relationships.  

Establishes an inviting, respectful, 
inclusive, flexible, and supportive 
learning environment. 

Maintains a positive and nurturing 
learning environment. 

Encourages and advises others to 
provide a positive learning 
environment for all students. 

IIb Demonstrates awareness of the 
diversity of students in the 
classroom. 
 
Demonstrates awareness of the 
diversity of students in the 
classroom.  

Displays knowledge of diverse 
cultures, their histories, and their 
roles in shaping global issues. 
 
Acknowledges the influence of 
race, ethnicity, gender, religion, 
socioeconomics, and culture on a 
student’s development and 
attitudes.  

Uses materials or lessons that 
counteract stereotypes and 
acknowledges the contributions of 
all cultures. 
 
Consistently incorporates 
different points of view in 
instruction.  
 

Promotes a deep understanding of 
cultures through the integration of 
culturally sensitive materials and 
ideas throughout the curriculum.  
 
Capitalizes on diversity as an 
asset in the classroom. 
 

IIc   Encourages and values 
contributions of students, 
regardless of background or 
ability. 

Deepens students’ understandings 
of 21st Century skills and helps 
them make their own connections 
and develop new skills. 

IId   Effectively engages special needs 
students in learning activities and 
ensures their unique learning 
needs are met. 

 

IIIb   Applies knowledge of subject 
beyond the content in assigned 
teaching specialty. Motivates 
students to investigate the content 
area to expand their knowledge 
and satisfy their natural curiosity. 

 Extends knowledge of subject 
beyond content in their teaching 
specialty and sparks students’ 
curiosity for learning beyond the 
required coursework. 

IIIc   Integrates global awareness 
activities throughout lesson plans 
and classroom instructional 
practices. 

 

IIId Identifies relationships between 
the North Carolina Standard 
Course of Study and life in the 21st 
century. 

Identifies relationships between 
the core content and 21st century 
content. 
 

Integrates core content and 21st 
century content throughout 
lessons plans and classroom 
instructional practices. 

Deepens students’ understandings 
of 21st century skills and helps 
them make their own connections 
and develop new skills 

IVa Understands developmental levels 
of students and recognizes the 
need to differentiate instruction. 
 

Understands developmental levels 
of students and appropriately 
differentiates instruction. 
 
Assesses resources needed to 
addresses strengths and weakness 
of students 

Identifies appropriate 
developmental levels of students 
and consistently and appropriately 
differentiates instruction. 
 
Reviews and uses alternative 
resources or adapts existing 
resources to take advantage of 
student strengths or address 
weaknesses. 

Stays abreast of current research 
about student learning and 
emerging resources and 
encourages the school to adopt or 
adapt them for the benefit of all 
students. 
 

IVb Recognizes data sources 
important to planning instruction. 

Uses a variety of data for short- 
and long-range planning of 
instruction. Monitors and 
modifies instructional plans to 
enhance student learning. 

Monitors student performance and 
responds to individual learning 
needs in order to engage students 
in learning. 

Monitors student performance and 
responds to cultural diversity and 
learning needs through the school 
improvement process. 

IVc Demonstrates awareness of the 
variety of methods and materials 
necessary to meet the needs of all 
students. 
 

Demonstrates awareness or use of 
appropriate methods and materials 
necessary to meet the needs of all 
students. 

Ensures the success of all students 
through the selection and 
utilization of appropriate methods 
and materials. 
 

Stays abreast of emerging 
research areas and new and 
innovative materials and 
incorporates them into lesson 
plans and instructional strategies.  
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Engagement (continued) 
 
IVd Assesses effective types of 

technology to use for instruction.  
Demonstrates knowledge of how 
to utilize technology in 
instruction. 

Integrates technology with 
instruction to maximize student 
learning. 

Provides evidence of student 
engagement in higher level 
thinking skills through the 
integration of technology. 

IVe Understands the importance of 
developing students’ critical 
thinking and problem-solving 
skills. 
 

Demonstrates knowledge of the 
processes needed to support 
students in acquiring critical 
thinking skills and problem-
solving skills. 
 

Teaches students the processes 
needed to: 
• Think creatively and 

critically, 
• Develop and test innovative 

ideas, 
• Synthesize knowledge, 
• Draw conclusions, 
• Exercise and communicate 

sound reasoning, 
• Understand connections, 
• Make complex choices, and 
• Frame, analyze, and solve 

problems. 

 

IVf Provides opportunities for 
cooperation, collaboration, and 
leadership through student 
learning teams. 

Organizes student-learning teams 
for the purpose of developing 
cooperation, collaboration, and 
student leadership. 

Encourages students to create and 
manage learning teams. 

Fosters the development of 
student leadership and teamwork 
skills to be used beyond the 
classroom. 

IVg Provides opportunities for 
students to articulate thoughts and 
ideas. 

Consistently encourages and 
supports students to articulate 
thoughts and ideas clearly and 
effectively. 

Establishes classroom practices 
which encourage all students to 
develop effective communication 
skills. 

Anticipates possible student 
misunderstandings and 
proactively develops teaching 
techniques to mitigate concerns. 

IVh   Provides opportunities for 
students to assess themselves and 
others. 

Teaches students and encourages 
them to use peer and self-
assessment feedback to assess 
their own learning. 

Vc Is knowledgeable of current 
research-based approaches to 
teaching and learning. 

Considers and uses a variety of 
research-based approaches to 
improve teaching and learning. 

Actively investigates and 
considers alternative, research-
based approaches to improve 
teaching and learning and uses 
such approaches appropriately. 

Adapts professional practice 
based on data and evaluates 
impact on student learning. 
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Literacy 
How do we define adolescent literacy? 
Adolescent literacy is defined as the “ability to read, write, understand, interpret, and discuss multiple texts 
across multiple contexts” (IRA, 2012) within the specific literacy practices of each discipline (Shanahan & 
Shanahan, 2008). 
 
What does adolescent literacy instruction “look” like in all disciplines? 
	  
NCEES Developing Proficient Accomplished Distinguished 
IIb Demonstrates awareness of the 

diversity of students in the 
classroom. 
 

Acknowledges the influence of 
race, ethnicity, gender, religion, 
socioeconomics, and culture on a 
student’s development and 
attitudes. 
 

Uses materials or lessons that 
counteract stereotypes and 
acknowledges the contributions of 
all cultures. 
 
Consistently incorporates 
different points of view in 
instruction. 

Promotes a deep understanding 
of cultures through the 
integration of culturally sensitive 
materials and ideas throughout 
the curriculum. 

 
Capitalizes on diversity as an 
asset in the classroom. 

IIc   Encourages and values 
contributions of students, 
regardless of background or 
ability. 

 

IIIa Recognizes the importance of 
integrating literacy strategies 
within the content areas. 

Incorporates a wide variety of 
literacy skills within content areas 
to enhance learning. 

Evaluates and reflects upon the 
effectiveness of literacy 
instruction within content areas. 

Makes necessary changes to 
instructional practice to improve 
student learning. 

IVa Identifies relationships between 
the North Carolina Standard 
Course of Study and life in the 21st 
century. 

Identifies relationships between 
the core content and 21st century 
content. 

Integrates core content and 21st 
century content throughout 
lessons plans and classroom 
instructional practices. 

Deepens students’ understandings 
of 21st century skills and helps 
them make their own connections 
and develop new skills. 

IVc Understands developmental levels 
of students and recognizes the 
need to differentiate instruction. 
 

Understands developmental levels 
of students and appropriately 
differentiates instruction. 
 
Assesses resources needed to 
addresses strengths and weakness 
of students. 

Identifies appropriate 
developmental levels of students 
and consistently and appropriately 
differentiates instruction. 
 
Reviews and uses alternative 
resources or adapts existing 
resources to take advantage of 
student strengths or address 
weaknesses. 

Encourages and guides colleagues 
to adapt instruction to align with 
students’ developmental levels. 
 
Stays abreast of current research 
about student learning and 
emerging resources and 
encourages the school to adopt or 
adapt them for the benefit of all 
students. 

IVe Demonstrates awareness of the 
variety of methods and materials 
necessary to meet the needs of all 
students. 
 

Demonstrates awareness or use of 
appropriate methods and materials 
necessary to meet the needs of all 
students. 

Ensures the success of all students 
through the selection and 
utilization of appropriate methods 
and materials. 
 

Stays abreast of emerging 
research areas and new and 
innovative materials and 
incorporates them into lesson 
plans and instructional strategies.  

IVf Understands the importance of 
developing students’ critical 
thinking and problem-solving 
skills. 
 

Demonstrates knowledge of the 
processes needed to support 
students in acquiring critical 
thinking skills and problem-
solving skills. 
 

Teaches students the processes 
needed to: 
• Think creatively and 

critically, 
• Develop and test innovative 

ideas, 
• Synthesize knowledge, 
• Draw conclusions, 
• Exercise and communicate 

sound reasoning, 
• Understand connections, 
• Make complex choices, and 
• Frame, analyze, and solve 

problems. 

Encourages and assists teachers 
throughout the school to integrate 
critical thinking and problem 
solving skills into their 
instructional practices. 
 

IVg Provides opportunities for 
cooperation, collaboration, and 
leadership through student 
learning teams. 

Organizes student-learning teams 
for the purpose of developing 
cooperation, collaboration, and 
student leadership. 

Encourages students to create and 
manage learning teams. 

Fosters the development of 
student leadership and teamwork 
skills to be used beyond the 
classroom. 
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III. Instruction: Rigor, Engagement, and Literacy 

Whole Group Instruction: Teacher Actions 
	  
	   Before During After 
Lecture • Share the purpose of the lecture and its 

alignment to the objectives, essential 
questions and/or enduring understandings 

• Plan activities/questions that will start and 
stop the lesson at appropriate times  

• Find resources such as images and videos to 
build schema 

• Ensure students have appropriate discipline 
specific Tier II/III vocabulary knowledge  

• Develop a graphic organizer or other tool for 
student note taking 

• Create an assessment or activity as a closure 
activity that requires students to apply the 
knowledge that they have gained 

• Communicate the norms and expectations for 
participation in a lecture	  

• Monitor student note taking 
• Pose higher-order thinking questions that ask 

students to analyze, synthesize or evaluate 
material 

• Pose real-world application questions, i.e., 
“Can you find another way to solve this 
problem?” or “How does this compare to 
something similar that has happened to you?” 

• Facilitate informal student discussions  
o Turn and Talk, Partner Share, Think-

Pair-Share, etc. 
• Monitor students’ engagement and adjust 

instruction as necessary	  

• Evaluate and analyze the assessment data and 
plan enrichment or remediation 	  

Class 
Discussion 

• Share the purpose of the class discussion and 
its alignment to the objectives, essential 
questions and/or enduring understandings 

• Plan questions that will start and stop the 
discussion at appropriate times  

• Ensure students have enough background 
knowledge to participate in the discussion 

• Ensure students have appropriate discipline 
specific Tier II/III vocabulary knowledge  

• Develop a graphic organizer or other tool for 
student note taking 

• Create an assessment or activity as a closure 
activity that requires students to apply the 
knowledge that they have gained 

• Facilitate the co-creation of the discussion 
norms and expectations 

• Create a rubric based on discussion 
expectations to assess participation	  

• Monitor student note taking 
• Pose higher-order thinking questions that ask 

students to analyze, synthesize or evaluate 
material 

• Pose real-world application questions, i.e., 
“How does that make you feel?”, “Do you 
agree with that statement?”, or “Do you agree 
with his answer? How would you solve the 
problem differently?” 

• Monitor students’ engagement and adjust 
instruction as necessary 

• Include multiple student perspectives and 
solicit responses from all students involved 
when necessary	  

• Evaluate and analyze the assessment data and 
plan enrichment or remediation	  
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Whole Group Instruction: Teacher Actions (continued) 
 

 Before During	   After	  
Modeling • Share the purpose of the text, problem, 

procedure, or routine and its alignment to the 
objectives, essential questions and/or 
enduring understandings 

• Ensure students have appropriate discipline 
specific Tier II/III vocabulary knowledge  

• Develop a graphic organizer or other tool for 
student note taking 

• Create an assessment or activity as a closure 
activity that requires students to apply the 
knowledge that they have gained 

• Outline the clear steps or actions that you will 
share with the students	  

• Define the strategy, procedure, etc., to the 
students in “kid-friendly” language 

• Explain the real-world relevance of the 
strategy, procedure, etc., to the students 

• Post the steps and model them to the class 
• Pose questions to assess student 

understanding and engagement 
• Pose higher-order thinking questions to have 

students reflect on the process	  

• Coach and monitor student development and 
progress through the gradual release model of 
instruction 

• Evaluate and analyze the assessment data and 
plan enrichment or remediation	  

Debate • Share the purpose of the debate and its 
alignment to the objectives, essential 
questions and/or enduring understandings 

• Ensure students have appropriate discipline 
specific Tier II/III vocabulary knowledge  

• Develop a graphic organizer or other tool for 
student note taking 

• Provide time and structures for student 
research using multiple and credible 
resources 

• Create an assessment or activity as a closure 
activity that requires students to apply the 
knowledge that they have gained 

• Facilitate the co-creation of the discussion 
norms and expectations 

• Create a rubric based on discussion 
expectations to assess participation	  

• Monitoring participation and engagement of 
students 

• Facilitating discussion through higher-order 
thinking questions (if necessary), i.e., “Is 
there a flaw in the argument?” Can you 
explain why the logic is faulty?”	  

• Evaluate and analyze the assessment data and 
plan enrichment or remediation	  
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Whole Group Instruction: Teacher Actions (continued) 
	  

 Before During After 
Socratic 
Seminar 

• Share the purpose of the debate and its 
alignment to the objectives, essential 
questions and/or enduring understanding 

• Ensure students have appropriate discipline 
specific Tier II/III vocabulary knowledge  

• Develop a graphic organizer or other tool for 
student note taking 

• Create an assessment or activity as a closure 
activity that requires students to apply the 
knowledge that they have gained 

• Facilitate the co-creation of the discussion 
norms and expectations 

• Create a rubric based on discussion 
expectations to assess participation	  

• Monitoring participation and engagement of 
students 

• Facilitating discussion by modeling discipline 
specific ways of speaking 

• Facilitating discussion through higher-order 
thinking questions (if necessary), i.e., “What 
connections do you see between what 
‘student A’ and ‘student B’ said?”, “Can you 
cite specific proof of that claim?”, or “Why 
might the author see that topic differently 
than you?”	  

• Evaluate and analyze the assessment data and 
plan enrichment or remediation	  
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Whole Group Instruction: Student Actions 
	  
	   Before During After 
Lecture • Understand the purpose of the lecture 

• Be aware of the lesson objectives, essential 
questions and/or enduring understandings 

• Know how they will record and process 
salient information 

• Understand essential Tier II/III vocabulary 
terms and necessary background	  

• Record and process salient information 
• Ask questions 
• Answer questions 
• Participate in informal discussions regarding 

content	  

• Extend their thinking through discussion 
and/or text dependent writing	  

Class 
Discussion 

• Understand the purpose of the class 
discussion 

• Be aware of the lesson objectives, essential 
questions and/or enduring understandings 

• Know how they will record and process 
salient information 

• Understand essential Tier II/III vocabulary 
terms and necessary background knowledge 

• Know/co-construct/review the norms and 
expectations for participation	  

• Record and process salient information 
• Ask questions of teacher and fellow students 
• Answer questions from teachers and fellow 

students 
• Participate in informal discussions regarding 

content 
• Adhere to the norms and expectations for 

participation	  

• Extend their thinking through discussion 
and/or text dependent writing	  

Modeling • Understand the purpose of the text, problem, 
procedure or routine being modeled 

• Be aware of the lesson objectives, essential 
questions and/or enduring understandings 

• Know how they will record and process 
salient information 

• Record and process salient information 
• Ask questions 
• Answer questions 
• Participate in informal discussions regarding 

content 

• Understand the purpose of the text, problem, 
procedure or routine being modeled 

• Be aware of the lesson objectives, essential 
questions and/or enduring understandings 

• Know how they will record and process salient 
information 

Debate • Understand the purpose of the debate 
• Be aware of the lesson objectives, essential 

questions and/or enduring understandings 
• Know how they will record and process 

salient information 
• Understand essential Tier II/III vocabulary 

terms and necessary background knowledge 
• Know/co-construct/review the norms and 

expectations for participation 
• Research the issue in order to compile 

evidence to support your claim 

• Record and process salient information 
• Ask questions of their opponents 
• Argue and defend their claim 
• Support their arguments with research and 

real world application 
• Adhere to the norms and expectations for 

participation 
 

• Understand the purpose of the debate 
• Be aware of the lesson objectives, essential 

questions and/or enduring understandings 
• Know how they will record and process salient 

information 
• Understand essential Tier II/III vocabulary 

terms and necessary background knowledge 
• Know/co-construct/review the norms and 

expectations for participation 
• Research the issue in order to compile 

evidence to support your claim 
	  
	  
	  
	  
	  



Updated	  on	  July	  30,	  2015	  

Whole Group Instruction: Student Actions (continued) 
	  

 Before During After 
Socratic 
Seminar 

• Understand the purpose of the Socratic 
Seminar 

• Be aware of the lesson objectives, essential 
questions and/or enduring understandings 

• Know how they will record and process 
salient information 

• Understand essential Tier II/III vocabulary 
terms and necessary background 

• Know/co-construct/review the norms and 
expectations for participation 

• Consider connections between text and 
seminar topics  

• Record and process salient information 
• Ask questions of their peers 
• Defend their claims 
• Support their arguments with research and 

real world application 
• Adhere to the norms and expectations for 

participation 

• Understand the purpose of the Socratic 
Seminar 

• Be aware of the lesson objectives, essential 
questions and/or enduring understandings 

• Know how they will record and process 
salient information 

• Understand essential Tier II/III vocabulary 
terms and necessary background 

• Know/co-construct/review the norms and 
expectations for participation 

• Consider connections between text and 
seminar topics  
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Small Group Instruction: Teacher Actions 
	  

 Before During After 
Group Work • Share the purpose of the assignment and its 

alignment to the objectives, essential 
questions and/or enduring understandings 

• Plan activities/questions that will scaffold 
student understandings 

• Find a variety of resources for students to use 
in the process of completing the assignment 

• Ensure students have appropriate background 
knowledge to be successful in the task 

• Create a closure activity that requires students 
to apply the knowledge that they have gained 

• Communicate the norms and expectations for 
participation in group work 

• Create a rubric for assessing student 
knowledge of content and participation in a 
group setting 

• Monitor student work and discussion 
• Pose higher-order thinking questions that ask 

students to analyze, synthesize or evaluate 
material 

• Pose real-world application questions, i.e., 
“Can you find another way to solve this 
problem?” or “How does this compare to 
something similar that has happened to you?” 

• Monitor students’ engagement and adjust 
instruction as necessary 

• Supply extra texts or resources as needed  

• Create the context for student connections 
between the days work and the Enduring 
Understanding(s), Essential Question(s), 
lesson objective(s), and real world 
implication(s)  

Collaborative 
Work 

• Share the purpose of the assignment and its 
alignment to the objectives, essential 
questions and/or enduring understandings 

• Plan activities/questions that will scaffold 
student understandings 

• Find a variety of resources for students to use 
in the process of completing the assignment 

• Ensure students have appropriate background 
knowledge to be successful in the task 

• Purposefully group students and assign roles 
within these groups 

• Create a closure activity that requires students 
to apply the knowledge that they have gained 

• Co-construct or review norms and 
expectations for collaborative work 

• Create a rubric for assessing student 
knowledge of content and participation in a 
collaborative setting 

• Monitor student work and discussion 
• Pose higher-order thinking questions that ask 

students to analyze, synthesize or evaluate 
material 

• Pose real-world application questions, i.e., 
“Can you find another way to solve this 
problem?” or “How does this compare to 
something similar that has happened to you?” 

• Monitor students’ engagement and adjust 
instruction as necessary 

• Monitor and scaffold student success within 
their roles 

• Supply extra texts or resources as needed 

• Create the context for student connections 
between the days work and the Enduring 
Understanding(s), Essential Question(s), 
lesson objective(s), and real world 
implication(s) 

• Guide student reflection on their success 
within their assigned role 
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Small Group Instruction: Teacher Actions (continued) 
	  
 Before During After 
Jigsaw • Share the purpose of the assignment and its 

alignment to the objectives, essential 
questions and/or enduring understandings 

• Choose a text or resources that will scaffold 
student understandings based on their 
background knowledge and reading abilities 

• Find a variety of resources for students to use 
in the process of completing the assignment 

• Ensure students have appropriate background 
knowledge to be successful in the task 

• Consider purposeful grouping of students 
based on background knowledge and ability 

• Communicate the norms and expectations for 
participation in group work 

• Determine how you will assess student 
understanding 

• Plan out pacing of each specific portion of the 
jigsaw activity 

• Monitor student work and discussion 
• Pose higher-order thinking questions that ask 

students to analyze, synthesize or evaluate 
material 

• Pose real-world application questions, i.e., 
“Can you find another way to solve this 
problem?” or “How does this compare to 
something similar that has happened to you?” 

• Monitor students’ engagement and adjust 
instruction as necessary 

• Continually consider and adjust pacing as 
dictated by student need 

 

• Create the context for student connections 
between the days work and the Enduring 
Understanding(s), Essential Question(s), 
lesson objective(s), and real world 
implication(s) 

• Assess and contextualize new student 
knowledge  

List-Group-
Label 

• Share the purpose of the assignment and its 
alignment to the objectives, essential 
questions and/or enduring understandings 

• Choose a text or resources that will scaffold 
student understandings based on their 
background knowledge and reading abilities 

• Find a variety of resources for students to use 
in the process of completing the assignment 

• Ensure students have appropriate background 
knowledge to be successful in the task 

• Communicate the norms and expectations for 
participation  

• Monitor student work and discussion 
• Pose real-world application questions, i.e., 

“Can you find another way to solve this 
problem?” or “How does this compare to 
something similar that has happened to you?” 

• Monitor students’ engagement  

• Create the context for student connections 
between the days work and the Enduring 
Understanding(s), Essential Question(s), 
lesson objective(s), and real world 
implication(s) 

• Assess and contextualize new student 
knowledge 
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Small Group Instruction: Teacher Actions (continued) 
	  
 Before During After 
Think-Pair-
Share/Write-
Pair-Share 

• Share the purpose of the assignment and its 
alignment to the objectives, essential 
questions and/or enduring understandings 

• Choose a text or resources that will scaffold 
student understandings based on their 
background knowledge and reading abilities 

• Find a variety of resources for students to use 
in the process of completing the assignment 

• Ensure students have appropriate background 
knowledge to be successful in the task 

• Communicate the norms and expectations for 
participation  

• Monitor student work and discussion 
• Pose real-world application questions, i.e., 

“Can you find another way to solve this 
problem?” or “How does this compare to 
something similar that has happened to you?” 

• Monitor students’ engagement  

• Create the context for student connections 
between the days work and the Enduring 
Understanding(s), Essential Question(s), 
lesson objective(s), and real world 
implication(s) 

• Assess and contextualize new student 
knowledge 

Turn and Talk • Ensure students have appropriate background 
knowledge to be successful in the task 

• Communicate the norms and expectations for 
participation  

• Strategically plan questions based on 
o Lesson objective(s)  

• Timing/Pacing 

• Monitor student work and discussion 
• Monitor students’ engagement  

• Create the context for student connections 
between the days work and the Enduring 
Understanding(s), Essential Question(s), 
lesson objective(s), and real world 
implication(s) 

• Assess and contextualize new student 
knowledge 
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Small Group Instruction: Student Actions 
	  
 Before During After 
Group Work • Understand the purpose of the assignment 

• Understand how to complete the assignment 
• Understand the expectations for the 

assignment 
• Be aware of the classroom norms for working 

with others 
• Be aware of the lesson objectives, essential 

questions and/or enduring understandings 

• Complete tasks established by the teacher 
• Ask questions 
• Answer questions 
• Participate in group discussions regarding the 

task 
• Continually compare work to the rubric for 

the assignment 
• Continually refer to the texts or resources 

needed for completion of the work 

• Connect work completed to the Enduring 
Understanding(s), Essential Question(s), and 
lesson objective(s) 

• Connect work completed to a real-world 
application or implication 

Collaborative 
Work 

• Understand the purpose of the assignment 
• Understand how to complete the assignment 
• Understand the expectations for the 

assignment 
• Be aware of the lesson objectives, essential 

questions and/or enduring understandings 
• Know/co-construct/review the norms and 

expectations for participation in collaborative 
settings 

• Ask questions 
• Answer questions 
• Participate in collaborative discussions 

regarding the task 
• Adhere to the norms and expectations for 

participation in collaborative settings 
• Continually compare work to the rubric for 

the assignment 
• Participate in and complete specific role 

within the collaborative group 
• Continually refer to the texts or resources 

needed for completion of the work 

• Connect work completed to the Enduring 
Understanding(s), Essential Question(s), and 
lesson objective(s) 

• Connect work completed to a real-world 
application or implication 

Jigsaw • Understand the purpose of the assignment 
• Understand how to complete the assignment 
• Understand the expectations for the 

assignment 
• Be aware of the lesson objectives, essential 

questions and/or enduring understandings 
• Know/co-construct/review the norms and 

expectations for participation in collaborative 
settings 

• Understand their role and responsibility with 
the assigned text 

• Record and process salient information 
• Ask questions 
• Answer questions 
• Participate in collaborative discussions 

regarding the task 
• Adhere to the norms and expectations for 

participation in collaborative settings 
• Continually compare work to the rubric for 

the assignment 
• Participate in and complete specific role 

within the collaborative group 
• Continually refer to the texts or resources 

needed for completion of the work 

• Share or present the most salient information 
from the text with others  

• Connect work completed to the Enduring 
Understanding(s), Essential Question(s), and 
lesson objective(s) 

• Connect work completed to a real-world 
application or implication 
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Small Group Instruction: Student Actions 
	  
 Before During After 
List-Group-
Label 

• Understand the purpose of the assignment 
• Understand how to complete the assignment 
• Understand the expectations for the 

assignment 
• Be aware of the lesson objectives, essential 

questions and/or enduring understandings 
• Be aware of the classroom norms for working 

with others 
 

• Record and process salient information 
• Ask questions 
• Answer questions 
• Participate in collaborative discussions 

regarding the task 
• Adhere to the norms and expectations for 

participation in collaborative settings 
• Continually refer to the texts or resources 

needed for completion of the work 

• Extend their thinking through discussion 
and/or text dependent writing 

• Share or present the most salient information 
from the text with others  

• Connect work completed to the Enduring 
Understanding(s), Essential Question(s), and 
lesson objective(s) 

• Connect work completed to a real-world 
application or implication 

Think-Pair-
Share/Write-
Pair-Share 

• Understand the purpose of the assignment 
• Understand how to complete the assignment 
• Understand the expectations for the 

assignment 
• Be aware of the lesson objectives, essential 

questions and/or enduring understandings 
• Be aware of the classroom norms for working 

with others 
 

• Record and process salient information 
• Ask questions 
• Answer questions 
• Participate in collaborative discussions 

regarding the task 
• Continually refer to the texts or resources 

needed for completion of the work 

• Extend their thinking through discussion 
and/or text dependent writing 

• Share or present the most salient information 
from the text with others  

• Connect work completed to the Enduring 
Understanding(s), Essential Question(s), and 
lesson objective(s) 

• Connect work completed to a real-world 
application or implication 

Turn and Talk • Understand the purpose of the assignment 
• Understand how to complete the assignment 
• Understand the expectations for the 

assignment 
• Be aware of the lesson objectives, essential 

questions and/or enduring understandings 
• Be aware of the classroom norms for working 

with others 
 

• Process salient information 
• Ask questions 
• Answer questions 
• Continually refer to the texts or resources 

needed for completion of the work 

• Extend their thinking through discussion 
and/or text dependent writing 

• Share or present the most salient information 
from the text with others  

• Connect work completed to the Enduring 
Understanding(s), Essential Question(s), and 
lesson objective(s) 

• Connect work completed to a real-world 
application or implication 
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Individual Instruction: Teacher Actions 
	  
 Before During After 
Practice • Create a context for practice that  

o clearly connects to lesson 
objectives, Essential Questions, 
and/or Enduring Understandings 

o creates opportunities for 
students move beyond 
remembering/understanding in 
order to apply, analyze, 
evaluate, create, etc. 

• Ensure students have necessary schema and 
background knowledge to complete practice 

• Determine how you will assess student 
understanding 

• Monitor student understanding 
• Pose real-world application questions, i.e., 

“Can you find another way to solve this 
problem?” or “How does this compare to 
something similar that has happened to you?” 

• Monitor students’ engagement 

• Connect work completed to the Enduring 
Understanding(s), Essential Question(s), and 
lesson objective(s) 

• Connect work completed to a real-world 
application or implication 

• Assess student understanding 

Homework • Create homework assignments that provide 
opportunities for 

o practice, 
o remediation, 
o enrichment, and/or 
o introduction of new materials 

• Ensure students have necessary knowledge to 
complete homework 

• Determine how you will assess student 
understanding 

 • Connect work completed to the Enduring 
Understanding(s), Essential Question(s), and 
lesson objective(s) 

• Connect work completed to a real-world 
application or implication 

• Assess student understanding 
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Individual Instruction: Student Actions 
	  
 Before During After 
Practice • Understand the purpose of the assignment 

• Understand how to complete the assignment 
• Understand the expectations for the 

assignment 
• Be aware of the classroom norms for 

independent work 
• Be aware of the lesson objectives, essential 

questions and/or enduring understandings 

• Complete tasks  
• Ask questions 
• Answer questions  
• Continually refer to the texts or resources 

needed for completion of the work 
• Self-evaluate understanding of 

content/material/task/skill/process/etc. 

• Connect work completed to the Enduring 
Understanding(s), Essential Question(s), and 
lesson objective(s) 

• Connect work completed to a real-world 
application or implication 

Homework • Understand the purpose of the assignment 
• Understand how to complete the assignment 
• Understand the expectations for the 

assignment 
 

• Complete tasks  
• Ask questions 
• Answer questions  
• Continually refer to the texts or resources 

needed for completion of the work 
• Self-evaluate understanding of 

content/material/task/skill/process/etc. 

• Connect work completed to the Enduring 
Understanding(s), Essential Question(s), and 
lesson objective(s) 

• Connect work completed to a real-world 
application or implication 
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IV. Appendices 

Digital Tools and Resources 
	  

Resource Description 
ALEKS Assessment and Learning in Knowledge Spaces is an artificially 

intelligent, web-based learning and assessment tool for mathematics.  
Through adaptive questioning, ALEKS accurately assesses a student’s 
knowledge and then delivers targeted instruction on the exact topics the 
student is most ready to learn. 
	  
Grade	  level:	  4-‐12	  Math	  ONLY	  
URL:	  http://www.ALEKS.com	  
Username	  and	  Password:	  Set	  by	  ALEKS	  and	  provided	  to	  teachers	  and	  
students	  

Canvas Canvas is an online learning and management system (LMS) and is replacing 
Schoology in the district. It is the management and online collaboration platform 
that CCS is using for the blended learning cohorts. Canvas can be used by all 
CCS teachers and can improve learning through better communication, 
collaboration, and increased access to curriculum and supplemental content. 
 
Grade level: K-12 
URL: https://cabarrus.instructure.com/ 
Username and Password: Single sign-on, same as your CCS login 

Defined STEM Defined STEM is an online, web-based resource that provides a variety of 
instructional and supplemental resources based on the STEM philosophy.  
Lesson Plans, literacy tasks, performance tasks and real-world videos have been 
aligned to the Common Core State Standards and are ready for teacher use.  
	  
Grade	  level:	  K-‐12	  
URL:	  http://www.definedstem.com/home/index.cfm	  
Username:	  firstname.lastname	  
Password:	  User	  sets	  the	  password	  

Discovery Education Cabarrus County Schools has partnered with Discovery Education to provide 
teachers with a wealth of online materials that have been specifically aligned to 
our curriculum documents. Links to the DE resources can be found on the 
curriculum documents under District Resources. Discovery Education is also the 
program used for delivering benchmark exams in certain courses.  
	  
Grade	  level:	  K-‐12	  
URL:	  http://www.discoveryeducation.com	  
Username:	  firstname.lastname	  
Password:	  User	  sets	  password	  
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Resource Description 

iReady Reading iReady is a reading tool that provides diagnostic assessment and adaptive 
instruction. It pinpoints areas for student improvement down to individual 
reading sub-skills and provides opportunities for individual and small group 
interventions. 
	  
Grade level: K-8 Reading Only 
URL: http://www.curriculumassociates.com/products/iready/diagnostic-
instruction.aspx	  

iReady Math iReady is a math tool that provides diagnostic assessment and adaptive 
instruction. It pinpoints areas for student improvement and provides 
opportunities for individual and small group interventions. 
 
Grade level: K-8 Math Only 
URL: http://www.curriculumassociates.com/products/iready/diagnostic-
instruction.aspx 

iCurio from Knovation iCurio has over 360,000 Common Core State Standards and NC Essential 
Standards aligned resources. CCS has partnered with Knovation Learning to 
align their resources to our curriculum documents in order to create customized 
digital content and resources for use in the classroom. Access to iCurio can be 
found on the Curriculum and Instruction webpage. 
 
Grade level: K-12 
URL: https://www.icurio.com/ntw/cabarrus 
Username: firstname.lastname 
Password: Use your CCS email password 

OdysseyWare Cabarrus County Schools purchased OdysseyWare to be used as the credit 
recovery/course remediation program for the district. This program is typically 
used in high school “YES Centers”.  	  

Office365 Office365 is replacing Google Apps in our district. Like Google Apps, this is a 
suite of applications that fosters online collaboration and organization. Office365 
allows users to create documents, forms, presentations, etc.; all of which can be 
shared and used for online collaboration. Users can save their work in Office365. 
Every member of the district has an Office365 login.   
 
Grade level: K-12 
URL: http://portal.office.com 
Username and Password: Single sign-on, same as your CCS login 

SchoolWires SchoolWires is the website editing tool used by CCS. All teachers, schools, 
Technology Facilitators, and Ed Center departments are expected to maintain a 
website in SchoolWires. 
	  
Grade	  level:	  K-‐12	  
Username:	  firstname.lastname	  
Password:	  Use	  your	  CCS	  email	  password	  
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Professional Resources  
	  

Professional Resources 
 

Best Practices in 
Instruction 

• Dean, C., Hubbell, E., Pitler, H., & Stone, B. (2012). Classroom instruction 
     that works: Research-based strategies for increasing student achievement. 
     (2nd ed.). Alexandria, VA: Association for Supervision and Curriculum 
     Development. 
• DuFour, R., DuFour, R., Eaker, R., & Many, T. (2010). Learning by doing: A 

     handbook for professional learning communities at work. Bloomington, IN: 
     Solution Tree Press. 
• Echevarria, J., Vogt, M. E., & Short, D. J. (2004). Making content 

     comprehensible for English learners: The SIOP model. (2nd ed.). Upper 
     Saddle River, NJ: Pearson Education, Inc. 
• Joyce, B., Weil, M., & Calhoun, E. (2004). Models of teaching. (7th ed.). 

    Boston, MA: Pearson, Inc. 
• Marzano, R. J. (2004). Building background knowledge for academic 

     achievement. Alexandria, VA: Association for Supervision and Curriculum 
     Development. 
• Marzano, R. J., Norford, J. S., Paynter, D. E., Pickering, D. J., & Gaddy, B. B. 

     (2001). A handbook for classroom instruction that works. Alexandria, VA: 
     Association for Supervision and Curriculum Development. 
 

Engagement 

• Schlechty, P. C. (2002). Working on the work: An action plan for teachers, 
     principals, and superintendents. San Francisco, CA: Jossey-Bass. 
• Schlechty, P. C. (2011). Engaging students: The next level of working on the 

    work. San Francisco, CA: Jossey-Bass. 

Literacy 

• Biancarosa, G., & Snow, C. E. (2004). Reading next: A vision for action and 
     research in middle and high school literacy: A report from Carnegie 
    Corporation of New York. Alliance for Excellent Education. 
• Graham, S., & Perin, D. (2007). Writing next: Effective strategies to improve 

    writing of adolescents in middle and high schools. A report to Carnegie 
    Corporation of New York. Alliance for Excellent Education. 

Rigor 

• Hess, K., et al., (2009). Cognitive rigor: Blending the strength’s of Bloom’s 
    taxonomy and Webb’s depth of knowledge to enhance classroom-level 
    processes. ERIC Database (ED517804). 
• http://www.leadered.com/pdf/rigor_relevance_framework_2014.pdf 
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Understanding by Design 

• McTighe, J., & Wiggins G. (2013). Essential questions: Opening doors to 
    student understanding. Alexandria, VA: ASCD. 
• Wiggins, G., & McTighe, J. (2005). Understanding by design. (2nd ed.). 

    Alexandria, VA: ASCD. 
• Wiggins, G., & McTighe, J. (2011). The understanding by design guide to 

     creating high-quality lessons. Alexandria, VA: ASCD. 
• Wiggins, G., & McTighe, J. (2012). The understanding by design guide to 

     advanced concepts in creating and reviewing units. Alexandria, VA: ASCD. 
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